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THE GUIDE AND THE MENTOR

Summary: The paper studies contemporary educational systems which evangelize that
they offer creativity, ability in decision making and self awareness. However, the teacher
must reevaluate his or her role, in order to continue being a valuable and irreplaceable
agent of the humanizing process. The mentor inspirits, guides, and advises, being an
open minded person himself, he has to have a special inclination in detailed analysis and
be able to evaluate the results. By using his personal qualities, the teacher becomes the
mentor which is in position to guide the pupil towards his goals.

Key words: educational systems, guide, mentor, humanizing process, All-day School

We live in a period that one of its main characteristics is the abundance of
cognitive information; nevertheless the majority of the population distances its
self from original knowledge. We have institutions that supposedly help the in-
dividual to select successfully a professional orientation, but the number of peo-
ple that are happy with what they are doing, decreases. The people that feel self
fulfillment and are in direct contact with their achievement, while at the same
time derive inner balance and existential appeasement from their actions, are
even less.

Our educational systems evangelize that they offer creativity, ability in deci-
sion making and self awareness. Every day an increasing number of people —
especially young people- feel that real creativity is an opportunity that they will
encounter rarely. The school is the main humanizing institution and it must
evolve to deal with other sources of education such as the mass media, video
games, the family etc. The teacher must reevaluate his or her role, in order to
continue being a valuable and irreplaceable agent of the humanizing process.

The mentor inspirits, guides, and advises, being an open minded person him-
self, he has to have a special inclination in detailed analysis and be able to

35



36 M. Tzani and C. Kechagias

evaluate the results. These elements spring from his or her' unending love for
youth and their development. By using his personal qualities such as: personal
integrity, highly developed communication skills, self confidence, optimism,
intimacy, awareness, deep thought, intelligence, the teacher through premedi-
tated conjunctions of the above qualities, becomes the mentor which is in posi-
tion to guide the pupil towards his goals.

In the school of the future, the teacher has to evolve to an original mentor.
In order to be suitable for this role, the teacher should not be selected only on the
basis of specific knowledge that he acquires, the main criteria for his appoint-
ment, should be his deep affection for the developing child, his unquestionable
trust to the humanizing effect of knowledge and to the deep understanding of the
results that are associated with this process, that offers existential liberation of
the self and fulfillment of the enlightened consciousness. This educator is
obliged to:

a) Function like an advisor of the pupils, encourage and guide their efforts,
the first step of the pupils is to learn “how to learn” and how to develop
their inclinations and talents.

b) Encourage and inspire the efforts of young children, that the teacher ini-
tiates and introduce them to knowledge, to the satisfaction of discovery
and the enjoyment of every achievement, those elements become an on-
going motivation for them.

While the teacher supervises or gives guidelines to the pupils, he observes
this dynamic process and he perceives cognitive information, which is used con-
stantly and direct the actions of the teacher, especially in the case of problem
solving. This process precedes the identification in a rightful and logical manner
of the problem setting. Therefore the teacher becomes a guide that encourages
the effort for the conquest of knowledge.

In the new reality, the teacher stops being the frontier of his pupil, he does
not belong on an opposing side of the pupils. He moves beside him and assumes
a different and more substantial role:

e He is an initiator that from early stages, will initiate the children to the
beauty and importance of knowledge. He will also inspire the solid force
and ability of self-definition and self~-awareness that this knowledge pro-
vides.

e He is the one that guides, encourages, facilitates and co-ordinates their ef-
forts for knowledge.

! Because of the inability of the English language to have one personal or possessive pronoun
in the third person that denotes both sexes, we are going to use only the masculine pronouns, for
reasons of text fluency and refer to both sexes, masculine and feminine.
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e Finally he is the individual that assists the children through self- assess-
ment and assessment by others, leads them gradually in levels of self-
awareness” and to the internalization of an original humanizing culture.

New roles for teachers

The role of the teacher is changing radically in the All-Day School. The pu-
pils are given the chance for searching and discovering knowledge, with per-
sonal or team efforts. It is required from the teacher to transform from a barren
“provider” of knowledge, isolated and predictable, to a real Educator.

This means that he should not only know the answer to a specific question,
in relation to WHAT, but more importantly the HOW we reach to this answer
and with this process we acquire knowledge and accumulate it. Above all he will
know a method that does not take advantage of the natural’ and instinctive desire
of human beings for learning is doomed to failure and refers possibly to the tem-
porary acquisition of dexterities, rather than an effort for qualitative and perma-
nent knowledge.

Furthermore, the teacher is obliged to acknowledge the fact that new tech-
nologies are instruments that make their role more effective and improve the
whole educational process. This is particularly important in cases of learning
difficulties and in relation to the psychological needs of the pupil. The teacher
has to accustom the new technologies and learn how to use them. He has to in-
vestigate their potential and beneficial aspects that technology could provide to
the learning process.

More specifically the teacher has to:

e Advise, encourage and guide the efforts of the pupils initially on how to
learn and how to develop their inclinations and talents.

e To inspire the efforts of the young children, who initiates to Knowledge®
and the pleasure of discovery as also the joy they derive out of any
achievement that works as a constant motivation for them.

e Finally the teachers, while they supervise or guide the pupils, they ob-
serve the dynamic aspects of the process and receive cognitive stimuli,

? In this occasion self-awareness refers to the process, whether previously it referred to the result.

3 Inspired with affluent and original knowledge the ancient Greeks had stated that “To know
is something that naturally pleasures man” {pOcet Tov €10évar opéyetot dvBpwmoc} on the contrary
to the Christian belief, that the Christian philosopher Pascal puts forward, that the motive for
knowledge of humans is... vanity.

* The teacher initiates them to the necessity and beauty of knowledge, making sure that the
children realize that it is going to be the real and solid force in their life.
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especially in relation to problem solving. Thereby they become guides
and provide inspiration which facilitates the learning process.

The philosophy of the All-day School requires the teacher to be the individ-
ual that:

e Enhances self-action which the developing child should grasp.

e Reinforces the motivation of the child for learning through incitement.
e (Gives guidance to their efforts whenever is necessary.

e Encourages the personality and initiatives of the child.

e Promotes their ingenuity.

e Enhances their creativity’ and their appreciation for achieving.

e Helps by supporting or give guidance to the problems of the child by fa-
cilitating the ability of communication between them with actions that
express the teacher’s acceptance towards the child. He achieves the en-
couragement of the child that has learning difficulties, troubles of com-
pletion or non evident social acceptance, by engaging in dialogue.

The foundation of a new relationship
between the teacher and the child.

The teacher of an All-day School develops, broadens and substantialises his
knowledge. According to new scientific data, his foremost role becomes that of
the initiator into the learning process. He is the one that will initiate the pupil
into the value, beauty and necessity of knowledge during the course of their life,
this way the teacher will create the desire to the pupil to activate himself for the
discovery of knowledge.

This is mentally ascended to the actual place where the learning process oc-
curs: The teacher stops being on an opposite side of his pupil, he comes beside
the pupil and gives guidance and orientation whenever is necessary. He encour-
ages and advises, he is teaching the pupil how to set the criteria and make judg-
ments. Thereby the pupil is able to choose, this ability will prove very useful in
the learning process. When a pupil comes across a difficulty in understanding
the teacher gives guidance by posing a set of questions. When the pupil finds the

> It enhances the creativity of the child, to the level that is possible with every child, this is an
aspect that is neglected in our educational system (Kousoulas F. [2003], “The effects of
interdisciplinary education to the creative expression of Primary School pupils”, PhD. Thesis,
Athens, 2003), originally published in Greek (Kobooviag @. [2003], «H emidpaon g
Sofepatikng S1B0cKaAMOG oTn SNUOVPYIKN EKEPACT TOV HOBNTOV TOL ANUOTIKOV GYOAEIOLY.
AB. Awtpin, 2003)



The guide and the mentor 39

answers to the given questions, he understands and he is in position to deal with
the subject that was puzzling him. The above, demands a teacher that has a com-
plete knowledge of the subject in matter, but also a teacher that knows the child
and has the ability to perceive the specific features of a given difficulty that are
troubling the child, this way the teacher becomes resourceful and invents the
appropriate ways to clarify certain subjects, for one pupil or the whole class®.

By this we want to stress that the teacher should be in the position to realize
the moment that a pupil(s) does not understand. The inability of understanding
could be attributed to the rate of difficulty of certain cognitive information, or
the absence of previous mentioned cognitive information, or because closely
related fields of cognitive information are not fully understood.

This means that under no circumstances does the teacher provides an “al-
ready made” knowledge or education nutritive, but guides the way to the discov-
ery of knowledge. The pupil responds according to his biological and psycho-
logical aptitude, which defines the development of motivation and guides the
cognitive awareness that the learning process is only natural to create. Therefore
the axon, the source and the motivation of the pupil’s actions are guided by in-
terest, which results from previous cognitive feedback. It is obvious that all
these presuppose an alteration of the expectations that we have, regarding the
learning process. The potentials and the results of the ordinary school and the
philosophy associated with it, are very different from the All-day School.

Will the mediums-tools of learning remain the same
as they were in the past?

a) Methodological choices

The method of teaching in the new school should, as we estimate from the
results of recent surveys, be based on the following acknowledgements-scientific
thesis:

e Human beings are born with an instinctive cognition potential. That
should be stimulated, cultivated and developed to an ability. This in-
cludes Learning, that is a shaping factor of the individual.

e The child is learning and understands, provided that the interest is sti-
mulated for one or all areas of cognition.

e The best method of learning is experiencing. That permits the child to
explore, discover and process a cognitive field or certain information.

% The term facilitator (a teacher that facilitates the learning process) that was internationally
used, is found inappropriate and should be replaced with the more accurate term Inventor (a
teacher that invents during the learning process).
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Therefore the methodology of a School of the future:

e Has as a starting point the particularity and uniqueness of each pupil,
as it is shaped from the biological aptitude, as also from the child’s le-
arning and social development.

e [t transform the learning process to a challenge for the pupil who is ab-
le to exercise all of his mental functions and follow a course of
experiencing which lead to the discovery of learning and personal
expression, that finally will show the way to the fulfillment of someo-
ne’s potentials.

e The creation of motivation and evaluation, are corresponding to the ac-
tual learning process. This process provides meanings to the pupil and
expresses his cognitive, emotional and social needs, as they are
naturally raised from the contact with the environment.

e In this spectrum the learning material is being offered with the aptitude
of interdisciplinary connections and holistic approaches that are being
explored from the pupil. This way the pupil is permitted to establish
mental connections and associations which bare a meaning and a result
in the way the brain functions, as long as the information is understood
and integrated by the individual.

b) Substantial Usage of New Technology

Except from the school text books and work books new cognitive instru-
ments have already been implemented in the learning process. The present situa-
tion in schooling reveals that the usage of interactive multimedia, the internet
and systems of e-learning (mainly with interactive sessions), have been incorpo-
rated in all the grades of the school’s outline.

In the school of the future, the interactive multimedia is used as a facilitative
and a multifunctional tool. For example in the learning of history the pupil can
learn from a computer program, that includes photos, video footage, maps etc.
The learning activities begin from problem solving and the formulation of ques-
tions in the style of a puzzle. This type of activities exercise critical thinking and
may ascend to playful activities. The pupils participate assuming the role of an
archaeologist or a treasure hunter etc., in order to discover ancient civilizations,
cities, towns and their artifacts. With this way remarkable civilizations of the
past and crucial moments of history, will revive in a virtual world.

Another example stems from the subject of Geology. With the virtual study
of volcano behavior and the movement of the tectonic plates, the pupils partici-
pate dynamically in the learning process and reach various conclusions in rela-
tion to the geological phenomenon of earthquakes. Except the obvious gain of
knowledge, the pupils also learn how to react in a case of an actual earthquake.
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Therefore new technology makes possible for the pupils to reach a wide and
immediate combination of educational goals.

The internet becomes almost a parallel program of learning. It is being used
as a source of information, knowledge and entertainment. In reality the term
edutainment (education + entertainment), has been invented to depict the exact
description of these fast lanes of exchanging information, which occurs with the
internet. The internet is an instrument of learning that helps individuals to attain
information, cultivate ones mind, and communicate with specialists, sharing
their views, while at the same time work together with other pupils from differ-
ent places around the world.

1. General Aim: The children are learning “how to learn”

In the school of the future, the usage of computers and the internet will be an
instrument of expression, teaching, learning and communication for everyone in
the school. This can be achieved through the appropriate organization of educa-
tional activities, in combination with the school subjects and school activities.
The focus of the above should be the development of thinking and the ability of
pupils to understand, having as the main goal the achievement of a better level of
learning, through a dynamic cognitive processing of information. The pupils
should:

e be instigated to search beyond the information that have been given to
them.

e While at the same time they should keep a critical overview of this in-
formation.

e learn to deal with a systematic way, the problems and the situations that
they come across while simultaneously they

e communicate (verbally and written) with substantial and resourceful
ways.

The pupils learn how to use a computer and various educational or other
programs, in the subject of “Computing” or “Technology”, they are learning
“how to learn” and make choices, while using technology as an instrument for
learning. The minimum needed potentials for these activities are defined by the
following.

e Learning through experiences.
e Interdisciplinary and a wide spectrum of approaches of knowledge.

e Introduce “play” in the learning process.
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It is assumed that the achievement of a goal should be immediately attain-
able for the pupil/ pupils, because this is the best motivation for keeping an in-
terest and continuance of their efforts.

Principles of methodology
General Methodological Principles

The All-Day Primary School cancels the education nutritive, and offers the
child the possibility to explore and discover knowledge individually or as part of
a group, with the guidance of the teacher.

The teacher teaches the pupil to seek knowledge, but he does not present
himself as the only source of information, or a certified book for that matter, but
he is suggesting many more sources of information, such as the internet, modern
technology and the usage of laboratories, but more importantly the Library and
reading rooms.

The acquisition of knowledge for the young pupil occurs through the combi-
nation of closely related areas of cognition, which are consolidated by the indi-
vidual with a variety of activities.

The philosophy (regarding the general principles) is common for all the sub-
jects. It includes though specific methodological principles, which are added
and adjusted to the general principles. This occurs according to the demands of
the different cognitive subject (eg. Physics, Language). Thereby we have to
mention separately the subjects and the appropriate methodology for each one,
in the All-Day School.

Prerequisite: The head teacher of each class should engage children to ex-
plore and if possible while playing. The process evolves: the children to observe,
and give a description on the subject of their observation and express a “why” in
relation to the strange, odd and non expected features that they notice.

In the subjects that require experiments, laboratory work or a visit to a cer-
tain place, the children observe, and they experience an interaction with the
cognitive subject and the features that are part of it. In these occasions, the
teacher pinpoints the subject of their first observation. The children are learning
to experiment or pay attention to a team of children —from their school or class-
that demonstrate an experiment’.

7 For example, the children are in a forest or in a park or in a garden or in the yard of the
school, assuming that something of the above is feasible, the children can collect, flowers, leaves,
stones, whatever is necessary each time. After they observe their findings, they have to describe
what they observed.
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The pupils have to describe what they observed, they are divided in teams
and pose questions, of the things they observed, both the ordinary and the ex-
traordinary aspects of what they witnessed. The children have learned to think
and provide answers to given questions. Their answers can be used as hypothe-
sis for experimentation. The opinion of the children should immediately put to
a test their sayings and discover if what they said is valid or false. If the children
do not think of a “why”” and come up with a “therefore”, of a fact or an aspect or
an observation, then the teacher may offer a “therefore” himself. Following the
same procedure as before the children put the teacher’s proposal to the test in
order to find out the result.

After the previous process the children are lead to the setting of rules, this
means that the children have understood —through this process- the phenomenon
or item that they had to investigate or describe.

This process is very important, because it makes compulsory for the child to
see the world from a scientific point of view. It is holistic and conjunctional. It
cultivates the creativity of the child, because he or she has to think, distinguish,
invent, follow all the mental activities that the brain is able to implement and at
the same time cultivate their judgment. The next step of teaching is for the child
to learn how to reach conclusions, formulate his thoughts in sentences, of the
understandings that he made. This is the meaning of the phrase “I am learning
to someone how to learn”.

The methodology of the All-Day School anticipates and demands that every
cognitive unit to be consolidated by the whole of the other cognitive or creative
activities of schooling (see related paragraphs).

The All-Day School does not allocate daily assignments for homework. Eve-
rything occurs in the school. The closest thing to a homework assignment in the
All-Day School is the gathering of information from the family library or the
study of a children’s book or poem that the children will present in the class-
room. The achievements of the children, for example a report, can be seen by
their parents or the school. At designated periods there can be the organization
of exhibitions that the parents could visit. If there is a need, the parents can be
informed from the headmaster, the teacher or the child-psychologist. The par-
ent’s association must work closely with the teacher’s association and this rela-
tionship should not be restricted to the day of the grades, by asking about the
development of their children. The teachers and parents should organize a set of
meetings in order to discuss issues and problems that might appear.
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Aims and Goals

In conclusion the All-Day Primary School:

Is a place that the pupils develop cognitive, investigating, constructive
and cultural skills. They evolve their knowledge, their personality and
their character by “learning how to learn”, “how to accept others” as
well as to be responsible and creative.

Changes the teaching of traditional academic subjects, through a variety
of approaches that affect the personality of the pupil in a multi-
ple/interactive manner.

Assists, in the best possible way, the development of the child’s person-
ality and the assimilation in the educational system.

Constructs with “new” elements the developing course of the pupils, in a
way that corresponds to the new, technologically evolved, society- the
society of knowledge. It satisfies the need for a developing complete
personality, which can fulfill the expectations of modern society. At the
same time it develops in the psyche of the child, social and emotional
cohesion. This way the child learns to derive pleasure out of the effort
and the achievement.

It reassures the protection of the child against negligence, ill treatment
and potential dangers that might be present in the family unit or the
wider social environment, thereby it offers creative monitoring.

It enriches their language skills and develops their imagination — their
ability for representations through an efficient cultural involvement. It
supports and gives advices to the child regarding the troubles that he
faces. It facilitates their ability for communication through actions that
bare the meaning “I accept you”, especially for the children that have
troubles achieving and learning. This kind of dynamic of the school al-
lows the transition of the pupil from the “realm of I and “disclosure”
to the realm of “we” and acceptance/ concession of the other.

It contributes to the constant intervention on learning and educational
concern, as well as to the multiple evaluation process and the effort that
the pupil does in order to minimize existing educational inequalities.

It contributes to the relief of the pupil’s family, especially in cases that
both parents are working, or in cases that the pupil belongs to a single
parent family, there is no alternative way of protecting the child.
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e [t brings out the sensitivity of the parents and mobilizes the institutions
of the local community, by aspiring the “opening of the school to soci-
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ety .
e It defends the public character of education and “persuades” for the reli-
ability of the Educational System.

Maria Tzani i Christos Kechagias ,

Univerzitet u Atini, Fakultet za osnovno obrazovanje,

Laboratorija: “Biophysical Environment; Neurosciences & Learning”,
Grcka

ULOGA MENTORA

Rezime: U radu se anaiziraju savremeni obrazovni sistemi koji propovedaju kreativnost,
sposobnost donosenja odluka i svest o sebi. Medutim, nastavnik mora da preispita svoju
ulogu kako bi mogao da bude vredan i nezmanljiv ¢inilac procesa humanizacije. Mentor
podstice, vodi i savetuje, a posSto i sam treba da bude osoba bez predrasuda, on mora da
ima sklonost ka detaljnoj analizi i da bude u stanju da proceni rezultate. Zahvaljujuéi lic¢-
nim kvalitetima, ucitelj postaje mentor koji vodi ucenike ka cilju.

Kljucne reci: Obrazovni sistemi, vodi¢, mentor, process humanizacije.






